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1. Introduction. Students often wonder about what they perceive to be quirks of the Spanish language, such as why le lo changes to se lo, why they ‘lisp’ in Spain, how to use (variations of) el uno al otro, the ‘accidental’ se, and written accent marks, and why they can’t hear the word breaks when listening to Spanish, whichsoundssofast. In this talk, I treat an assortment of questions that students typically ask, and give their linguistic or historical explanation.

· How can I learn to roll my r-sounds?

· How come spoken Spanish sounds so fast that I can’t make out how the words break up?

· Why do they use written accents? Find out the three types of accents, and an easy rule 

· In Spain why do they lisp? I heard it was because King Felipe II had a speech impediment

· They say se la di because you can’t have le la di
· I thought reciprocal actions were expressed with ‘el uno al otro’ – that’s not right? No, not always! (Not even usually.)

· There is no such thing as a se of accidental or unplanned occurrence 

· Why we use the past subjunctive to express counterfactual situations about the present, and the pluperfect subjunctive for those in the past

· How do you say ‘the former’ and ‘the latter’ in Spanish?

· How to change the word order to emphasize different elements in a sentence
· If ‘with me’ is conmigo, why isn’t ‘without me’ sinmigo? Also, why can’t a woman say conmiga – even though they have to say nosotras?

· Other common questions/quirks:
· Why we use the infinitive instead of the gerund in sentences like ‘learning Spanish is fun, I like learning Spanish’

· The so called ‘boot/shoe verbs’ (sentar, siento, sentamos; dormir, duermo, dormimos)

· ‘Feminine’ el: el agua clara, el águila bonita, etc.

· Why you can’t say yo me gusta
· Why you say La fiesta es en casa de Carolyn
· Why it’s saber, caber, but sepa, quepa
· Where the tilde over the eñe comes from. (Sheep and monks are part of the answer)

· others…

· How can I learn to roll my r-sounds?
Simple [r] is relatively simple, as it occurs in English as a contextual variant of t, tt, d, dd, as in water, latter, faded and ladder, and across words, as in the phrase pot o’ tea, which is very similar to the Spanish phrase para ti.

· That is, [t] and [d], weaken to a flap of the tongue (/(/) when they come between a stressed and an unstressed vowel as in pót ŏ’ téa, wátĕr
· (However, this is the only environment where English speakers do this naturally, and will have to practice this sound when in other positions: 

· consonant + r
· príncipe, tres, cráneo, bravo, drama, gramo, francés 
· r + consonant; vowel + r at end of word

· arte, órgano, etc.; mar, cantar, flor, etc.

· One way to learn this is to practice with an extra vowel: mar(e), t(e)res, etc.

Trilled [r] (spelled rr (perro) or just r when at the beginning of a word (Roberta) or at the beginning of a syllable after another consonant (Israel, honrar)) is more difficult for many English speakers. (It doesn’t occur in all dialects of Spanish either.)

· It’s like the sound we made as kids for a revving motorcycle

· Ruffles have ridges
· It does exist in Scottish English

· You can’t make your tongue vibrate; instead, you curl it up and leave the tip lax, and rush air by it
· Pronouncing dr (with rolled/flapped [r]) is a decent temporary substitute, particularly at the beginning of a word ([drey] for rey; [drikardo] for Ricardo)
· How come spoken Spanish sounds so fast that I can’t make out how the words break up?
1. Spanish is pronounced as if all words were pronounced as a single word, with no boundary between them. (‘enlace’, ‘linking’)

English:
Night rate
vs.
nitrate



Why choose

white shoes

Spanish:
las aves ‘the birds’

[ la-sa-es ]




la sabes ‘you know it’

[ la-sa-es ]

Los alumnos están en el aula = [lo-sa-lúm-no-ses-tá-ne-ne-láula]

· Affects the pronunciation of /n/ when it ends a word – /n/ ASSIMILATES to a following consonant: 

(hombre)
un perro, un bicho
n = m


triunfo

un foco


n =((

once

un cerro, son zorros
n = ņ (n(, like in English tenth)


donde

un doctor, un tío
n = n(((tooth underneath)


ansia

un sapo

n = n


  —

un ñandú, un yate
n = ñ


tanque 

un gato, un juez
n = ((
2. ‘ambisillabicity’ in English of a medial consonant after a stressed vowel. 

* ¡No en español!

Very

ver-ry

varios

va-rios

Eric

Er-ric

heraldo
he-ral-do

Apple

ap-ple

aparte

a-par-te

Hello

hel-lo

hola

ho-la

Some common errors in the pronunciation of Spanish: (From Camino oral, ch. 7.)

Vowels and Dipthongs:

El monoptongo nunca se convierte en diptongo
ex. si = [si], not [siy] (like Eng. see)

No hay reducción vocálica a schwa


ex. casa = [ká-sa], not [ká-sə]








cf. Eng. átom [æ] vs. atómic. [ə]

Vowels across syllables and words:

El diptongo nunca se divide en dos sílabas 

ex. bien = [bjén], not [biy-yén]

No hay golpes de glotis (glottal stops)

ex. el árbol = [e-lár-bol], not [el-(ár-bol]








cf. Eng. I am (I – (am.)

· Why do they use written accents? Find out the three types of accents, and an easy rule 
· The system of accent marks is designed to indicate exceptions to generalizations regarding emphasized syllables and spelling conventions. Designed to minimize use.

1.
Accent of hiatus (‘anti-diphthong’): 


Types of vowels: strong (e a o) and weak (i u)

· When strong vowels come into contact, they are pronounced in separate syllables. 

· te-a-tro, pe-or, ca-os, etc.

· When a weak vowel and a strong vowel come into contact, they normally form a diphthong, and the strong vowel is the head of the syllable, with the weak vowel pronounced as a glide (semi-vowel or semi-consonant, that is, either as a quick and slight ‘y’ or ‘w’ sound). 

· seis, siete; causa, cuarto, etc.
· When the weak vowel is emphasized, it carries a written accent mark:

· cre-í, crí-a; continú-a, Ra-úl, etc.
2.
Accent of semantic distinction (homophones)   


de

dé
(prep., verb)


“Si te tienes, te quiero

mi

mí
(poss. adj., pronoun)

  y si te me das, te tomo”

solo
sólo
(adj., adv.)





mas
más
(but, more)


El profesor enseña ingles / inglés

te

té
(pron., drink)


como
cómo
(complementizer, interrogative)


etc.

· Why do the words of the second column have the written accent? They’re the ones that have more lexical/semantic content (N, V, Adj., Adv.), rather than grammatical/functional (preposition, weak object pronoun, complementizer)

3.
Pure orthographic accent (spelling deviations):


a. Does the word end in N, S, or any vowel? (+ = yes; - = no)


b. Is the oral emphasis on the next-to-last syllable? (+ = yes; - = no)

· When the answers are both ‘yes’ or both ‘no’, no written accent is employed: 


· me - sa

+, +

pa- red

-, -

· When the answers are mixed, the orally stressed syllable requires a written accent mark to reflect that fact:

· ár-bol

-, +

di-fí-cil
-, +





fran-cés
+, -

pá-ja-ro
+, -



· Every esdrújula or sobresdrújula requires a written accent mark:

· ré-gi-men, dár-me-lo, dí-ga-me-los, jó-ve-nes

· In Spain why do they lisp? I heard it was because King Felipe II had a speech impediment


North:


tj
kj
ś
śś
 lj 




Vulgar Latin


(
(
(
(
(







ts, dz
ź 
ś
( (like llorar)



Proto-Spanish


(  (

(
(
(




    - deaffrication


s   z
ź
ś
ž((‘zh’ like measure, rouge)

Old Spanish I


((
( (
(


    

    - devoicing


 s
ś
š(

 


(Old Spanish II)

θ(   ( s
ś
š (‘sh’)  (
x     ([h] in south)
Modern Spanish


caza, cien
casa

mujer, ajo


  ‘Distinción’

· changes in the sibilants:


s vs. ś vs. š ( 

— all acoustically (and articulatorily) adjacent

· (probably / possibly) causes phonological difference:

· leads to [s] > [θ] to more evenly distribute oral space

· leads to [š] > [x]

· > [h] in the south, probably due to retention of [h] < [f] ([hablar])

· Evidence for confusion / closeness of  [ś] and [š]; [ź] and [ž]:


xerga, serga ‘serge, coarse cloth’ < sērica; 


tiseras, tixeras ‘scissors’ < tonsōriās

resistir, registir; colesio, colegio; visitar, vigitar; iglesia, igleja, eclegia
· In south, where [s, h], lack of [θ, ś] allow for some freedom in pronunciation of /s/ as [s, θ]; 


= ‘ceceo’

King lisping story can’t be right: they don’t use /θ/ in all of Spain; same king also used /ś/, which caused no difficulty.

· They say se la di because you can’t have le la di
· se here is spurious, ‘false’; that is, it’s not a ‘real’ se 
· This se and le are actually cognates: they come from the same word in Latin:


History: 


Latin llelo (from ille illo ‘to him it’)


> želo (spelled gelo; [ž] is the medial sound of azure; or of ll in calle for some Argentines)


> šelo ([š] is the first sound of shoe; or of ll in calle for some Argentines)


> selo (collapsing in with reflexive se from Latin, which was pronounced with [ś])

· I thought reciprocal actions were expressed with ‘el uno al otro’ – that’s not right? No, not always! (Not even usually.)
Reciprocal constructions (‘Reciprocal SE’ for Whitley)

Ellos se aman (el uno al otro)
VERB = amar (= direct object; a = ‘personal’ a)
· The subject gives action, also receives it, but from other source


FUNCTION of SE:

· relate to the subject

· relate to direct or indirect object 

· really, serves as a bridge between subject and object, connecting them both

Juan y Margarita se escriben cartas el uno al otro. 
(a = prep. of indirect object)

          (__________(_____________________(
Ellos se enamoraron el uno del otro.

Las hermanas se compraban ropa la una para la otra.

Kerry y Bush se lanzan insultos el uno contra el otro.

Etc.

· These are cases of reciprocals with indirect object 

· Note that preposition is determined by the verb
· That is, ‘el uno al otro’ ( ‘reciprocal’ per se; it’s just one case. (Well, two, really: a of specified human direct object, and preposition a of indirect object.)

· By the way, why do we have to say ‘(el/los) uno(s)…(el/los) otro(s), (la/s) una(s)…(la/s) otra(s)’? That is, why is there always agreement?

· Because the clitic pronoun in the reciprocal construction refers to the subject as a unit, and whenever there’s a mix of genders that form the subject, the ‘default’ forms, the masculine, are used

· only when the subject is exclusively feminine do we use la una a la otra, las unas de las otras, unas para otras, etc. 

· There is no such thing as a se of accidental or unplanned occurrence 
· Traditional grammars written for native Spanish speakers don’t make mention of such a construction. 

Q:
Why not? 

A:
Because it's really derivative of several factors:

i. use of a verb with se (pronominal, passive, etc.)
· For pronominal verbs, the clitic pronoun is simply part of the verb:

atreverse a, arrepentirse de, abstenerse de, acordarse de, empeñarse en, cerciorarse de (make certain), darse cuenta de, jactarse de, vanagloriarse de, fugarse de, comportarse de, burlarse de, obstinarse en, empecinarse en (insist upon), dignarse a, preciarse de
nonpronominal
pronominal (V ___se) (verb ends in se)

sentir (percepción externa)
sentirse (percepción interna—me siento triste)
 

sentar (a alguien; to seat)
sentarse (sit)




 

parecer (seem)
parecerse (to look like)



 

sonar (sound)
sonarse (blow your nose)
llevar (carry)
llevarse (to get along; to steal)
ir (go; in the direction)
irse (leave)
· meaning is different; really two different (though obviously related) verbs. 

· In a sense, SE creates a new verb.

ii. use of indirect object clitic of ‘involved entity’ of some sort

· POSSESSOR:


Kathy’s husband kissed her hand.

Su marido le besó la mano a Kathy.



(part of body; inseparable; ‘inalienable possession’)


(Me lavé los dientes is really the same kind of thing: ‘reflexive’ because IO = subject)


Les corté el pelo a los niños.

· BENEFACTIVE:


I translated the sentence for Karen.



Yo le traduje la oración a Karen. 


…
Mi mamá me leyó una historia.


…
Regina le puso los libros en la mesa al profe.

· SEPARATION:


I took the toy (away) from the child. 

Yo le quité el juguete al niño.


Le escondiste los libros al profe.

· This can lean to multiply ambiguous sentences sometimes, depending on the interpretation of the semantic role or function of the IO:



Le vendí el libro a Pedro.




to Pedro

RECEPTOR




for P


BENEFACTIVO




P’s book

POSEEDOR




out from under P
SEPARACIÓN

· EXPERIENCE / PARTICIPATION:


Le es fácil hablar español.


Te es urgente estudiar los verbos.


Me fue bien.


Nos es difícil levantarnos a las seis.


Os va a ser imposible llegar a tiempo.


Les salió de maravilla.  

· For these multiple possibilities, Bull (1965:258) prefers to use the term ‘involved entity’ when talking about the IO (Whitley 137).

Examples:

Se me va el santo al cielo fácilmente
Se nos armó un lío (un escándalo).

('I lose my train of thought easily.')


Se te olvidará la respuesta.
Se os escapaban los secretos.

Se le cayó el peine.
Que a Pepa se le pierdan las llaves (es raro).


etc.

· The subjects of the verbs here aren’t performing a ‘reflexive’ action; 

· Rather, se indicates a particular meaning of the verb (in the case of pronominals) or gives us grammatical information about the participants (in the case of the passive);

· The IO clitic indicates that some entity is affected (‘involved’) in some way.

· Why we use the past subjunctive to express counterfactual situations about the present, and the pluperfect subjunctive for those in the past
Cláusulas con si: 


· si siempre introduce la cláusula que establece la situación irreal (sin importar si es la 1a o 2a cláusula)

· La otra claúsula siempre indica la acción que ocurre/ocurriría/habría ocurrido en tal situación.



Primera cláusula



Segunda cláusula




(la que expresa la situación en cuestión)
(la que indica tu acción)

realidad: 

si + indicativo




indicativo

(real o probable; 
   (no hay límites de tiempos)


   (no hay límites de tiempos)

   caso común)

Ejemplos: 

Si llueve, traeré (traigo) mi paraguas. (O, Traeré mi paraguas si llueve.) 

(Lo mismo para todas las frases a continuación -- el orden es igual.)
Si llovía, traía mi paraguas.

Si llovió anoche, no lo parece; las calles están secas ahora.

Si fue, no me di cuenta.

Si no estaban enfermas, siempre salían a bailar los viernes.

Explicación: 

Estos ejemplos indican una situación común, normal, repetitiva, esperada, probable, posible etc., y lo que pasa/pasará/pasó/pasaba en ese contexto.

irrealidad: (contrafactual, situación hipotética)



presente:

si + pasado de subjuntivo (-ara, -iera; -se)
condicional (infinitivo + ía)

Ejemplos: 


Si lloviera, traería mi paraguas. (Pero no llueve ahora.)


Si tuvieras mucho dinero, lo gastarías viajando. (Pero no tienes mucho dinero.)


Si fuéramos más jóvenes, pasaríamos más tiempo en la playa. (Pero no lo somos.)


Si supieran cocinar mejor, tendrían más cenas en su casa. 



(Pero no saben cocinar muy bien.)

Explicación: 

Éstas son situaciones irreales; es decir, describen situaciones contrafactuales e hipotéticas; en estos contextos, si existiera esta realidad, tú harías algo -- lo que mencionas con las formas del condicional.

El uso de una forma no indicativa y no presente -- en este caso, el subjuntivo del pasado, implica que la situación queda lejos de la realidad actual. Es decir, al usar formas que no son presentes ni indicativas, expresamos el hecho de que la situación no está de acuerdo con la realidad presente.

El uso del condicional indica nuestra acción en el contexto irreal. 

(O sea, lo que haríamos en cierta situación presente hipotética.)



Primera cláusula



Segunda cláusula




(la que expresa la situación en cuestión)
(la que indica tu acción)

irrealidad: (contrafactual, situación hipotética)



pasado

si + pluscuamperfecto de subjuntivo

condicional perfecto





   (imp. subj. de haber + participio pasado)
    (cond. de haber + p.p.)

Ejemplos: 


Si hubiera llovido ayer, habría traído mi paraguas. 



(Pero no llovió ayer, y no traje mi paraguas.)


Si hubieras tenido mucho dinero (hace dos años), lo habrías gastado viajando. 



(Pero no tenías mucho dinero en esa época, y no lo gastaste viajando.)


Si hubiéramos sido más jóvenes (el verano pasado), habríamos pasado más tiempo 



en la playa. (Pero no lo éramos, y no pasamos nuestro tiempo en la playa.)


Si hubieran sabido cocinar mejor (cuando estaban casados), habrían tenido más cenas 



en su casa. (Pero no sabían cocinar muy bien, y tuvieron/tenían pocas cenas.)

Explicación: 

Éstas son situaciones irreales, pero ahora, en el pasado; es decir, describen situaciones contrafactuales e hipotéticas -- en el pasado; en estos contextos, si hubiera sido la realidad -- en el pasado -- tú habrías hecho algo -- lo que mencionas con las formas del condicional perfecto.

El uso de una forma no indicativa -- en este caso, el pluscamperfecto del subjuntivo, implica que la situación queda lejos de la realidad -- ahora, pasada. Es decir, al usar formas que no son pasadas simples (imp., pret.) ni indicativas, expresamos el hecho de que la situación no está de acuerdo con la realidad, ahora pasada. 

¿Cómo se puede expresar esta irrealidad en el pasado si hay que usar una forma del pasado para hablar del pasado? La respuesta es: Se usa una forma más pasada que pasada; es decir, se requiere el pasado perfecto ( = pluscuamperfecto). Se siguen usando formas del subjuntivo para ayudar a expresar distancia de la realidad. En fin, esto significa que para expresar irrealidad en el pasado, se usa el pluscuamperfecto de subjuntivo.

El uso del condicional perfecto indica nuestra acción en el contexto pasado irreal. 

(O sea, lo que habríamos hecho en cierta situación pasada irreal.) 

Dicho de otra manera, si el condicional simple expresa una acción sobre un presente irreal, las formas del condicional perfecto indican una acción sobre un pasado irreal.

Como si es igual: siempre introduce una situación contrafactual:

presente:


Él habla como si supiera todo. (No sabe todo.)

Daniela canta como si no hubiera otra gente escuchando. (Sí hay gente escuchando.)

pasado:


El Dr. Ara hablaba con el cadáver de Evita como si no hubiera muerto. (Sí murió.)


Miguel asistió a la fiesta como si lo hubieran invitado. (No lo invitaron.)

· How do you say ‘the former’ and ‘the latter’ in Spanish?
· This has to do with the concept of deixis (related to index, indicate; ‘to point’), where the reference of an expression isn’t set, but depends on the context.

· ‘this one here’, ‘that one there’, ‘the one over there’

· by speaker   
      by hearer 
       away from both

·       este
           ese

  aquel
Johna and Josieb are going out, the formera to the game, the latterb to a friend’s house.

Juana y Pepab van a salir, éstab a la casa de un amigo, y ésea al partido.

· ‘Deictic center’ different for English and Spanish speakers:

· beginning of sentence for English (first mention)

· point of mention for Spanish 

· More complex case: What do you do when there are three antecedents?

Marioa, Nachob y Miguelc tienen novias: la de éstec es Juanita, la de éseb es Bárbara y 

la de aquéla es Conchita.

· How to change the word order to emphasize different elements in a sentence
· Intonational patterns (pitch contour across a sentence) in Spanish favoring rearrangement of words vs. maintaining word order and altering intonation:

	1

a
	4
	Syntax maintained; intonation changed

*

Alex will never do that!

	
	3
	

	
	2
	

	
	1
	

	b
	4
	
     *

Alex will never do that!

	
	3
	

	
	2
	

	
	1
	

	c
	4
	

  *

Alex will never do that!

	
	3
	

	
	2
	

	
	1
	

	d
	4
	

        *

Alex will never do that!

	
	3
	

	
	2
	

	
	1
	

	e
	4
	
*

Oh, yes, Alex will do that!

	
	3
	

	
	2
	

	
	1
	

	2

a
	
	Stable pitch contour; syntax changed



        *

¡Nunca lo hará Alejandro!

	
	3
	

	
	2
	

	
	1
	

	b
	3
	


 *

¡Alejandro no lo hará nunca!

	
	2
	

	
	1
	

	c
	3
	


    *

¡Eso Alejandro nunca hará!

	
	2
	

	
	1
	

	d
	3
	


*

¡Alejandro nunca hará eso!

	
	2
	

	
	1
	

	e
	3
	


  *

¡Ah, sí, Alejandro lo hará!

	
	2
	

	
	1
	


· Spanish statements: begin at Level 1 until first stressed syllable, then raise to 2 and maintain until last stressed syllable, then trail off

· Exclamatives/Focus constructions: emphasis (3) always at end of sentence

· If ‘with me’ is conmigo, why isn’t ‘without me’ sinmigo? Also, why can’t a woman say conmiga – even though they have to say nosotras?
· Answer goes back to Latin. (Not a big surprise.)

· In Latin, to say ‘with me’ and ‘with you’ you’d say me cum (‘me with’) and te cum (‘you with’) 

· As Latin evolved, however, Spanish speakers ended up saying mego and tego. 
· Can no longer really see what part of these words means ‘with’, since cum has totally changed! 
· /-m/ ending lost (except in monosyllabic words like quien, tan, con)

· /u/ pronounced lower in the mouth, becoming /o/

· minus > menos; bonum > bueno; uīnum > vino
· /k/ pronounced with sound, becoming /g/

· dīcō > digo; aquam > agua; lactūcam > lechuga
· To make it totally clear, began to say con mego, con tego, which, if you get right down to it, it redundant, meaning something like ‘with me with’, ‘with you with’
· Later changed to conmigo and contigo on analogy with mí and ti
· However, no one thinks of that these days; these forms are just plain old exceptions that Spanish speakers must learn as kids, as English speakers as second language learners
·  ‘Without’ in Latin was sine
· no phonetic evolution that obscured word’s meaning, so no need to repeat it, even unwittingly
· Women don’t say conmiga because the word is not a noun or adjective; 
· conmigo is a complex form or preposition + pronoun
· the ‘ending’ of the pronoun (-o) isn’t a gender marker, but a historical relic of the original preposition
· Other common questions/quirks:

· Why we use the infinitive instead of the gerund in sentences like ‘learning Spanish is fun, I like learning Spanish, After learning Spanish…’ (Only infinitive as noun; only nouns can be subjects, objects, objects of prepositions.)

· The so called ‘boot/shoe verbs’ (sentár, siénto, sentámos; dormír, duérmo, dormímos)

· ‘Feminine’ el: el agua clara, el águila bonita, etc. (illa > ela > el + á; la otherwise)

· Why you can’t say yo me gusta bailar (infinitive is subject; me is i.o. weak pronoun)

· Why you say La fiesta es en casa de Carolyn(ser with events)

· Why it’s saber, caber, but sepa, quepa (sapere > saber, but sapiat > sapja > sajpa > sejpa > sepa; cf. Port. saiba, caiba.)

· Where the tilde over the eñe comes from. (Sheep and monks are part of the answer)

· others…
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